
Pupil premium strategy statement – Pocklington Junior 
School 

This statement details our school’s use of pupil premium (and recovery premium) funding 
to help improve the attainment of our disadvantaged pupils. 

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the outcomes for disadvantaged pupils last academic year. 

 

School overview 

 

Detail Data 
Number of pupils in school 249  
Proportion (%) of pupil premium eligible pupils 25% 
Academic year/years that our current pupil premium strat-
egy plan covers (3 year plans are recommended) 

2024 – 2027 (outline) 

Date this statement was published November 2025 
Date on which it will be reviewed November 2026 
Statement authorised by Kelly Foxton 
Pupil premium lead Sophie Kirk 
Governor / Trustee lead Sandra Burley 

 
Funding overview 

 

Detail Amount 
Pupil premium funding allocation this academic year £102,948  
Total budget for this academic year 
If your school is an academy in a trust that pools this fund-
ing, state the amount available to your school this academic 
year 

£102,948  



Part A: Pupil premium strategy plan 

Statement of intent 

At Pocklington Junior School, we believe that every pupil, regardless of their 
background or circumstances, has the right to an excellent education and the 
opportunity to achieve their full potential. Our pupil premium strategy is designed to 
ensure that disadvantaged pupils are supported to make strong academic progress, 
while also fostering their social, emotional, and personal development. 

We recognise that pupils’ socio-economic circumstances can change and that, at any 
point, a pupil may require additional support—whether or not they are eligible for pupil 
premium funding. Our approach extends beyond the classroom to create a nurturing 
environment in which all pupils are valued, respected, and challenged to succeed. 

High-quality teaching is at the core of our strategy, ensuring that all pupils benefit from 
engaging, rigorous, and well-differentiated learning experiences. We complement this 
with targeted interventions and pastoral support, tailored to meet individual needs. Our 
strategy also prioritises access to enrichment opportunities and promotes close 
collaboration with families to ensure that provision can adapt as pupils’ needs evolve. 

To achieve these aims, we will: 

• Ensure that disadvantaged pupils are consistently challenged and supported in 
the work they are set. 

• Act promptly to provide targeted intervention when additional needs are 
identified. 

• Take a whole-school approach, in which all staff share responsibility for the 
outcomes of disadvantaged pupils and maintain high expectations for their 
achievement. 

Objectives for pupils in receipt of Pupil Premium: 

1. Attendance: Ensure that attendance for pupils in receipt of pupil premium is at 
least in line with their peers and higher than disadvantaged pupils nationally. We 
know that children learn best when they attend school regularly, and our 
strategy will focus on encouraging attendance through meeting pupils’ wellbeing 
needs, providing engaging learning experiences, and offering enrichment 
opportunities. 

2. Progress and attainment: Ensure that pupils in receipt of pupil premium make 
progress across all areas of the curriculum in line with, or exceeding, their 
peers. We provide high-quality teaching every day, supplemented by targeted 
one-to-one and small group interventions, to support learning for all pupils, 
including those with additional needs. 



3. Behaviour and personal development: Improve behaviour for learning so that 
pupils develop resilience, a growth mindset, and recognition for their 
achievements both during and beyond the school day. We provide small group 
provision and bespoke interventions, led by experienced staff, to support pupils’ 
social, emotional, and personal development and facilitate successful 
reintegration into mainstream learning environments. 

Through this strategy, Pocklington Junior School is committed to ensuring that 
disadvantaged pupils not only achieve academically but also thrive socially and 
emotionally, fully prepared for the next stage of their education and beyond. 

 

  



Challenges 
This details the key challenges to achievement that we have identified among our disadvantaged 
pupils. 

Challenge 
number 

Detail of challenge 

1 Attendance Attendance data indicates that attendance among disadvantaged pupils 
has been lower than non-disadvantaged pupils. 
A larger % of disadvantaged pupils were persistence absentees to. 

2 Attainment Assessment indicates that fewer disadvantaged pupils are attaining the ex-
pected level compare to their peers, in Reading, Writing and Maths. 
 

3 Behaviour Learning behaviours are varied through school. Some disadvantaged chil-
dren are showing they physically and emotionally lack self-belief, determi-
nation, resilience and readiness to learn. The behaviour policy has recently 
been revised and imbedded within the school. 

4 Outcomes Disadvantaged pupils are not making expected progress for their year group 
and continued support and intervention is needed to close the gap. 

Intended outcomes  
This explains the outcomes we are aiming for by the end of our current strategy plan, and how 
we will measure whether they have been achieved. 

Intended outcome Success criteria 
To ensure the attendance of pupils in 
receipt of pupil premium is at least in 
line with those of peers in school and 
higher than disadvantaged pupils na-
tionally 

DIS pupil attendance is at least in line with 
non-DIS pupils at Pocklington Junior School 
or higher than national comparators (which-
ever is higher). 

 
Pupil survey indicates improves attitudes to 
curriculum as a result of curriculum rewrite 
with focus on adaptive practice. 



To ensure the progress outcomes for pu-
pils in receipt of pupil premium grant 
funding are at least in line with those of 
their chronological peers in school, 
across all areas of the curriculum. 

Termly data captures show that, although 
attainment may lag behind the attainment of 
non-PPG pupils. The achievement of PPG 
pupils is at least in line with the achievement 
of non-PPG pupils. 

 
End of unit assessments demonstrate that 
PPG pupils understand the essential pre- req-
uisite concepts to prepare them for future 
learning. 

 
Newly introduced ‘live feedback’ policy 
shines a spotlight on pupil achievements in 
class and ensures they get the help they 
need in a timely manner. This is support 
through classroom monitoring activities. 

 
Progress made by pupils accessing the 
ERP is at least in line with pupils taught in 
class (Rd, Wr, Ma). Subject leader monitor-
ing of provision indicates strengths in 
teaching and learning to be shared with 
colleagues across the school. 

Improve behaviour for learning so that 
pupils develop high levels of resilience 
to challenge, develop a growth mindset 
and are recognised for their 

Behaviour tracking shows a decline in the 
number/frequency and severity of behav-
ioural incidents. 

 

Activity in this academic year 
This details how we intend to spend our pupil premium funding this academic year to address 
the challenges listed above. 

Budgeted cost: £59,077 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Enhancement of 
our maths 
teaching and 
curriculum 
planning in line 
with DfE and 
EEF guidance. 

We will fund 
teacher release 

The DfE non-statutory guidance has been produced in 
conjunction with the National Centre for Excellence in the 
Teaching of Mathematics, drawing on evidence-based 
approaches:  
Mathematics_guidance: key stages 1_and 2 
The EEF guidance is based on a range of the best available 
evidence:  

Improving Mathematics in Key Stages 2 and 3 

 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/897806/Maths_guidance_KS_1_and_2.pdf
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3


time to embed 
key elements of 
guidance in 
school and to 
access Maths 
Hub resources 
and CPD (in-
cluding Teach-
ing for Mastery 
training). 

Purchase of 
standardised 
diagnostic 
assessments.  

Training for staff 
to ensure 
assessments 
are interpreted 
and 
administered 
correctly. 

When used effectively, diagnostic assessments can indicate 
areas for development for individual pupils, or across classes 
and year groups: 
Diagnostic assessment | EEF  

 

1:1 Pupil 
progress 
meetings with 
teachers and 
the headteacher 
& the assistant 
headteacher 

Time for ongoing professional dialogues regarding further 
support for these children will help to keep this a priority. There 
is a collected responsibility for PP children to make accelerated 
progress. Staff will know who they are, their barriers to learning 
and any strategies needed to meet their educational and 
emotional needs 

 

Enhanced Re-
source Provi-
sion support – 
TA 

nurtureuk research: promoting nurture in education 1, 2, 3, 4 

Enhanced Re-
source Provi-
sion – Teacher 

nurtureuk research: promoting nurture in education 1, 2, 3, 4 

Teaching 
Assistant 
Support 

Feedback | EEF (educationendowmentfoundation.org.uk) 1, 2, 3, 4 

https://d2tic4wvo1iusb.cloudfront.net/production/documents/news/Diagnostic_Assessment_Tool.pdf?v=1697619973
https://www.nurtureuk.org/research-evidence/
https://www.nurtureuk.org/research-evidence/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback


Developing 
high quality 
teachers by 
using experi-
enced teach-
ers to pro-
vide be-
spoke plan-
ning and 
teaching 
support. 

The evidence for improving pupil attainment through high 
quality teaching is strong, as attested to by the Educational 
Endowment Fund. ‘Schools should focus on building teacher 
knowledge and pedagogical expertise,’ (Menu of Ap-
proaches, pg 1). 

 
Hattie’s study of factors impacting student achievement high-
lighted the strong impact of quality first teaching, by stating 
the importance of teacher clarity (effect size 0.75). 

 
See John Hattie, Visible Learning 

1, 2, 3, 4 



Targeted academic support (for example, tutoring, one-to-one support, 
structured interventions) 

Budgeted cost: £37,025 

 

Activity Evidence that supports this approach Challenge 
number(s) 
addresse 
d 

Additional phonics 
sessions targeted at 
disadvantaged pupils 
who require further 
phonics support.  

Phonics approaches have a strong evidence base 
indicating a positive impact on pupils, particularly 
from disadvantaged backgrounds. Targeted 
phonics interventions have been shown to be 
more effective when delivered as regular sessions 
over a period up to 12 weeks: 
Phonics | Teaching and Learning Toolkit | EEF 

 

High quality CPD 
linked to reading, 
writing, maths and 
adaptive teaching 

Effective Professional Development | EEF 
 
 

 

Structured small- 
group or 1:1 Read-
ing and Maths inter-
ventions 

The EEF has highlighted the impact of personal-
ised, individualised instruction on pupil attainment. 
See EEF research - https://educationendow-
mentfoundation.org.uk/e ducation-evi-
dence/teaching-learning- toolkit/individualised-
instruction 
In-school assessments show accelerated 
Reading and Maths progress with targeted in-
tervention from senior leaders. 

2 and 4 

EAL Literacy and numeracy catch-up strategies (pub-
lishing.service.gov.uk) 

 
https://www.catchup.org/interventions.php 

2 and 4 

Times tables 2 and 4 

Reading 2 and 4 

Literacy – Catch up 2 and 4 

Numeracy – Catch 
up 

2 and 4 

Individual special-
ised support – 
SEND need 

Leading-Change-15-Oak-Lodge-002.pdf 
(ssatuk.co.uk) 

1, 2 and 4 

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/individualised-instruction
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/individualised-instruction
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/individualised-instruction
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/individualised-instruction
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/individualised-instruction
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/individualised-instruction
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/739722/literacy_and_numeracy_catch_up_strategies_amended_july-2018_amended_10.09.18.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/739722/literacy_and_numeracy_catch_up_strategies_amended_july-2018_amended_10.09.18.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/739722/literacy_and_numeracy_catch_up_strategies_amended_july-2018_amended_10.09.18.pdf
https://www.catchup.org/interventions.php
https://webcontent.ssatuk.co.uk/wp-content/uploads/2016/09/30150919/Leading-Change-15-Oak-Lodge-002.pdf
https://webcontent.ssatuk.co.uk/wp-content/uploads/2016/09/30150919/Leading-Change-15-Oak-Lodge-002.pdf


Individual special-
ised support – emo-
tional need 

 
EEF publishes independent evaluation of Read, 
Write, Inc.… | EEF 
(educationendowmentfoundation.org.uk) 

1, 2 and 4 

Sensory circuits 1, 2 and 4 

Phonics 2 and 4 

https://educationendowmentfoundation.org.uk/news/eef-publishes-independent-evaluation-of-read-write-inc-phonics-and-fresh-start
https://educationendowmentfoundation.org.uk/news/eef-publishes-independent-evaluation-of-read-write-inc-phonics-and-fresh-start
https://educationendowmentfoundation.org.uk/news/eef-publishes-independent-evaluation-of-read-write-inc-phonics-and-fresh-start


Wider strategies (for example, related to attendance, behaviour, 
wellbeing) 

Budgeted cost: £9,627 

 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Lunchtime support elsa-research-impact-report-002.docx (live.com) 1 and 3 

ELSA 1:1 support 1,2 and 3 

ELSA check in sup-
port 

1,2 and 3 

Group interventions 
eg) friendship, anxi-
ety, anger 

1, 2 and 3 

Whole staff training on 
behaviour management 
with the aim of develop-
ing our school ethos and 
improving behaviour 
across school. 

Both targeted interventions and universal 
approaches can have positive overall effects: 

Behaviour interventions | Teaching and Learning 
Toolkit | EEF 

 

Breakfast club provi-
sion for PP when re-
quired to improve at-
tendance and punctu-
ality. 

EEF research shows that for relatively little cost, 
attending a school breakfast or after school club 
had a positive effect on children’s behaviour and 
attendance 

1, 2, 3 and 4 

School to subsidies or 
fund educational vis-
its to ensure that no 
pupil premium child 
misses out on an ed-
ucational visit as a 
result of funding the 
trip. 

Evidence UK Parliament Research Document 
on Learning Outside the Classroom https://pub-
lications.parliament.uk/pa/ 
cm200910/cmselect/cmchilsch/418/418.pdf 

 
The ‘vocabulary gap’ proves a crucial factor in 
determining school success. Children with a re-
stricted vocabulary at 5 years old are more 
likely to be poor readers as adults, experience 
unemployment and have more mental health 
issues. Providing real-life experiences gives 
pupils the tools to develop their receptive vo-
cabulary. 
Closing the Vocabulary Gap, Alex Quigley 

1, 2, 3 and 4 

https://view.officeapps.live.com/op/view.aspx?src=https%3A%2F%2Flocaloffer.swindon.gov.uk%2Fmedia%2F35258%2Felsa-research-impact-report-002.docx&wdOrigin=BROWSELINK
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions


Small-group or 1:1 
zones of regulation 
groups. 

The Zones of Regulation approach has been 
shown to improve pupil ability to self-regulate. 
In-school observations show an improved ability 
to use shared language to communicate emo-
tions and an improved ability to use strategies 
to regulate emotions. 
https://ojs.unisa.edu.au/index.php/tahs/article/vie 
w/1595 

 
See also EEF research on ‘Improving Social and 
Emotional Learning in Primary Schools.’ 

1 and 3 

 

Total budgeted cost: £105,729 

https://ojs.unisa.edu.au/index.php/tahs/article/view/1595
https://ojs.unisa.edu.au/index.php/tahs/article/view/1595
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Part B: Review of the previous academic year 

Outcomes for disadvantaged pupils 

Our own assessments, observations and conversations with families show that many of 
our pupil premium children still face challenges that can hold back their learning. The 
support we have put in place is helping to break down these barriers and we are start-
ing to see genuine improvements. Some of these changes are noticeable in day-to-day 
confidence and behaviour, while others are clearer through the assessments and sup-
port sessions we run in school. 

A big focus has been helping disadvantaged pupils reach age-related expectations in 
reading, writing, and maths. We are really pleased to see an increase in the number of 
disadvantaged children achieving expected or above in KS2 SATs: 75% in reading, 
56% in writing, 75% in maths and 63% achieving expected or more across all three 
subjects combined. This shows our approach is making a difference, although we know 
there is still more work to do—especially in writing—so targeted support will continue. 

Many pupil premium children received extra help through 1:1 or small-group sessions 
led by experienced adults. These sessions are tailored to each child’s needs and take 
place regularly throughout the week. Over time, this personalised support has helped 
narrow the gap between disadvantaged and non-disadvantaged pupils and we can see 
the impact as pupils move through the school. 

Improving attendance has also been a key area. Overall attendance has improved, and 
the gap between disadvantaged and non-disadvantaged pupils is beginning to narrow 
with our non-disadvantage pupil attendance been 95.65% and disadvantage pupils 
been 94.09%.  We know we need to keep building on this progress with continued sup-
port for families. 

We have also continued to place a strong emphasis on pupils’ wellbeing. We have a 
full-time ELSA in school, which has made a real difference to children who need emo-
tional or social support. Worry boxes, investment of the zones of regulation, lunchtime 
ELSA sessions and improved systems for sharing concerns have helped reduce anxi-
ety and low-level behaviour issues. Our updated behaviour policy, assemblies that fo-
cus on expectations and clear communication with parents have also helped reduce in-
cidents across school. More disadvantaged children are taking part in enrichment activ-
ities, breakfast club and homework club, which has been really positive for them and 
their families. 

We have continued to work on developing children’s cultural capital, vocabular and 
speaking and listening skills. In book looks and classroom work, there is no noticeable 
difference between disadvantaged and non-disadvantaged pupils in these areas. Sev-
eral pupils were also supported to take part in enrichment opportunities such as resi-
dential trips and disadvantaged pupils are well represented in roles like the school 
council. 
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