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Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name Pocklington Junior 
School 

Number of pupils in school  273 

Proportion (%) of pupil premium eligible pupils 20.14% 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2021 - 2024 

Date this statement was published December 2021 

Date on which it will be reviewed July 2022 

Statement authorised by Daniel Morrison 

Pupil premium lead Sally Penfold 

Governor / Trustee lead Liz Greatorex 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £71,800.00 

Recovery premium funding allocation this academic year £7,250.00 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£7,538.31 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£86,588.31 
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Part A: Pupil premium strategy plan 

Statement of intent 

At Pocklington Junior School, our staff strive to achieve the very best outcomes for 

every child through quality-first teaching. We invest in high-quality training for all staff 

and have a rigorous monitoring procedure to ensure that teaching and learning is of a 

consistently high quality for all pupils. 

In lessons, our staff work hard to ensure that pupils in receipt of PPG are given the 

targeted support required to accelerate their progress. After the first national lockdown, 

disadvantaged pupils nationally were found to be, on average, 46% further behind their 

peers than pre-lockdown (NFER, 2020). As a result, our approach ensures that 

disadvantaged pupils are targeted in lessons in the form of questioning and focused, 

developmental feedback to identify and plug gaps in their learning; this serves to 

accelerate the progress of disadvantaged pupils. 

Our approach to accelerating the progress of disadvantaged pupils is rooted in 

thorough assessment of pupils’ current abilities. Using the Renaissance Learning 

assessment tool and teacher assessment, we identify next steps in learning and use 

this to inform both teaching and learning and the targeted support that pupils receive in 

class and during interventions to accelerate progress. 

We recognise that not every child receiving PPG is disadvantaged socially and, also, 

that not every child who is disadvantaged is in receipt of PPG. By focusing on 

children’s individual needs, we aim to enable every child to achieve and make the best 

possible progress. Whilst maintaining a careful track of all pupils’ progress, we also 

track closely how well PPG pupils are achieving in comparison to their non-

disadvantaged peers to ensure that we are diminishing the difference in the 

achievement of disadvantaged pupils and their peers. 

We strive to catch those pupils up who have been identified as falling behind due to the 

Covid pandemic not only through focussed teaching that builds in revision, but also 

through differentiation, targeted intervention and external tuition. 

 

Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 
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Challenge 
number 

Detail of challenge  

1 In reading, 67% of pupils entered the school working below the expected 
standard in 2020. 

2 In writing, 59% of pupils entered the school working below the expected 
standard in 2020. 

3 In maths, 45% of pupils entered the school working below the expected 
standard 2020. 

4 Disengagement with remote learning, the school and its systems. 

5 Lack of support from home with remote learning, reading and the learning of 
spellings and times table facts. 

6 Lack of cultural capital. 

7 Lack of I.C.T. access, devices, educational resources and materials and 
equipment at home. 

8 Poor ability to communicate through both speech and writing due to a 
lack of understanding of language, together with poor oracy, vocabulary, 
phonic and spelling knowledge. 

9 ASD behaviours. 

10 Poor working memory and processing speeds. 

11 Lack of stability and routine at home. 

12 Lack of aspiration. 

13 Social, emotional and mental health issues with pupils and/or parents. 

14 Poor attendance. 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

The percentage of disadvantaged pupils 
working at the expected standard or above 
will have increased. 

The attainment of disadvantaged pupils 
working at the expected standard in end 
of year tests (Reading, Writing, Maths 
July 2024) will be at 75% or better and in 
line with the nationally expected 
standard. 

All disadvantaged pupils will have continued 
to be taught in school. 

Disadvantaged pupils will be provided with 
their full educational entitlement on site by 
professionals for the next 3 academic years. 

Where pupils are taught remotely, all pupils 
will have engaged. 

Monitoring of any remote learning will 
demonstrate 100% levels of engagement. 
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Improved attendance for all pupils particularly 
our disadvantaged.  

The overall absence rate for all pupils being 
no more than 5%. The attendance gap 
between disadvantaged and non-
disadvantaged will be diminished. 

Improved cultural capital, vocabulary and oral 
and language skills in disadvantaged pupils. 

Assessments of observations indicate 
significantly improved levels of cultural 
capital, vocabulary and language skills. This 
is evident when triangulated with other 
sources of evidence such as book scrutiny, 
observations of pupils in lessons and 
ongoing formative assessment. 

Improved wellbeing for all pupils, particularly 
the disadvantaged. 

Reduced levels of anxiety and bullying 
incidents being reported for all pupils via 
CPOMS. 

Improved take up rate for enrichment 
activities by disadvantaged pupils. 

 

High levels of well being demonstrated 
through qualitative data from student voice, 
student and parent surveys and teacher 
observations. 
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £37,137 

Activity Evidence that supports this approach Challenge 
number 

Renewal of 
Renaissance 
Learning (STAR 
Maths/Reading 
assessment 
tools) 

 

Further training 
for staff to 
ensure data 
outcomes are 
used to target 
pupils and 
accelerate 
progress. 

Assessment can certainly help to identify 
what students have, or have not, learnt and 
so inform and enhance subsequent teaching 
(EEF, 2020). 
https://educationendowmentfoundation.org.uk/news/eef-
blog-assessing-learning-in-the-new-academic-year-part-1 

 

1, 3 

Appointment of 
Emotional 
Literacy 
Support 
Assistant 
(ELSA) to 
support the 
emotional 
wellbeing of 
pupils, including 
those who are 
disadvantaged. 

Consistent feedback from schools across the UK and Camden has 

shown that the introduction of ELSAs has made a significant 

positive impact on the emotional wellbeing of children and young 

people and their ability to manage better at school — socially, 

emotionally and academically (Camden School Services) 

https://qa-

resident.lbcamden.net/documents/20142/13921075/ELSA-

INF.PDF/d95e0d5a-7689-4e52-a97a-d971bd61c86f 

13 

Rigorous 
monitoring by 
the Senior 
Leadership 
Team (SLT) 
and the Pupil 
Premium 
Champion 
(PPC) of 
teaching and 
learning to 
develop staff 
ability in 
raising 

School leaders must continually monitor the 

progress of the pupil premium strategy, 

adapting their approach when and where 

appropriate (EEF, 2021) 

https://educationendowmentfoundation.org.uk/guidance-

for-teachers/using-pupil-premium 

1, 2, 3 

https://educationendowmentfoundation.org.uk/news/eef-blog-assessing-learning-in-the-new-academic-year-part-1
https://educationendowmentfoundation.org.uk/news/eef-blog-assessing-learning-in-the-new-academic-year-part-1
https://qa-resident.lbcamden.net/documents/20142/13921075/ELSA-INF.PDF/d95e0d5a-7689-4e52-a97a-d971bd61c86f
https://qa-resident.lbcamden.net/documents/20142/13921075/ELSA-INF.PDF/d95e0d5a-7689-4e52-a97a-d971bd61c86f
https://qa-resident.lbcamden.net/documents/20142/13921075/ELSA-INF.PDF/d95e0d5a-7689-4e52-a97a-d971bd61c86f
https://educationendowmentfoundation.org.uk/guidance-for-teachers/using-pupil-premium
https://educationendowmentfoundation.org.uk/guidance-for-teachers/using-pupil-premium
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achievement 
for 
disadvantaged 
pupils. 

CPD for pupil 
premium 
champion to 
maximise 
impact they 
are able to 
have on the 
achievement 
of 
disadvantaged 
pupils. 

Promoting effective professional development 

(PD) plays a crucial role in improving classroom 

practice and pupil outcomes (EEF, 2021) 

https://educationendowmentfoundation.org.uk/education-

evidence/guidance-reports/effective-professional-

development 

1, 2, 3,  

Funding for 
enrichment. 

Disadvantaged pupils are recognised as having 

less cultural capital. 

Michael Gove (2013) 

6 

Funding for 
contingency 

It is a responsible action for us to have in place a fund so that 

we can ensure that disadvantaged pupils in our school are 

continually taught by professionals. If such an event should 

happen as a change with the current pandemic or lockdown, 

our priority is to educate these pupils in school. This is based on 

our own research throughout the pandemic and government 

findings. Disadvantaged pupils generally failed to engage with 

remote learning and fell significantly behind like non-

disadvantaged peers during previous lockdowns. 

5 

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £40,327 

Activity Evidence that supports this approach Challe
nge 

numbe
r 

After-

school 

tuition 

offered to 

disadvant

aged 

pupils who 

The average impact of the small group tuition is four 

additional months’ progress, on average, over the 

course of a year.  

1, 2, 
3, 4, 
7, 8 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
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are 

identified 

as at risk 

of not 

meeting 

their end 

of year 

targets. 

Evidence shows that small group tuition is effective. 

(EEF, 2021) 

https://educationendowmentfoundation.org.uk/education-

evidence/teaching-learning-toolkit/small-group-tuition 

Teaching 
assistants to 
run 
interventions 
to accelerate 
pupil 
progress, 
using data to 
inform 
subsequent 
actions. 

Research on TAs delivering targeted interventions 
in one-to-one or small group settings shows a 
consistent impact on attainment of approximately 
three to four additional months’ progress (EEF, 
2018) 
https://educationendowmentfoundation.org.uk/education-
evidence/guidance-reports/teaching-assistants 

1, 2, 
3 

Phonics 
intervention. Studies in England have shown that pupils eligible 

for free school meals typically receive similar or 
slightly greater benefit from phonics interventions 
and approaches (EEF, 2021). 
https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/phonics 

1, 2 

Classroom-
based 
teaching 
assistant 
support. 

School leaders should systematically review the 
roles of both teachers and TAs and take a wider 
view of how TAs can support learning and improve 
attainment throughout the school. 

School leaders should develop effective teams of 
teachers and TAs, who understand their 
complementary roles in the classroom (EEF, 2018) 

https://educationendowmentfoundation.org.uk/education-
evidence/guidance-reports/teaching-assistants 

1, 2, 
3, 8, 
9, 10 

Purchase of 
SEN learning 
tools 

SEN and disadvantaged pupils are significantly behind  non SEN 
and non disadvantaged pupils. The EEF guidance for SEN 
therefore is of equal benefit for us to follow as a guide. 
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-
reports/send/EEF_Special_Educational_Needs_in_Mainstream_School
s_Guidance_Report.pdf 

1, 2, 
3, 10 

Release 
time for 
SENDCo 

SENDcos oversees purchase of tools and monitors teaching and 
learning. https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-
reports/send/EEF_Special_Educational_Needs_in_Mainstream_School
s_Guidance_Report.pdf 

1, 2, 
3, 8, 
9 , 
10 

 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/send/EEF_Special_Educational_Needs_in_Mainstream_Schools_Guidance_Report.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/send/EEF_Special_Educational_Needs_in_Mainstream_Schools_Guidance_Report.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/send/EEF_Special_Educational_Needs_in_Mainstream_Schools_Guidance_Report.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/send/EEF_Special_Educational_Needs_in_Mainstream_Schools_Guidance_Report.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/send/EEF_Special_Educational_Needs_in_Mainstream_Schools_Guidance_Report.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/send/EEF_Special_Educational_Needs_in_Mainstream_Schools_Guidance_Report.pdf
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Budgeted cost: £9,124 

Activity Evidence that supports this approach Chall
enge 
numb
er 

Dedicat
ed time 
spent by 
attenda
nce 
officer 
on 
preventi
ng, 
addressi
ng and 
followin
g up 
attenda
nce-
related 
issues 
for 
disadva
ntaged 
pupils. 

Robust school systems provide useful data at cohort, group 
and individual pupil level to give an accurate view of 
attendance, reasons for absence and patterns amongst 
groups. 

 

Attendance leaders may consider providing regular reports 
to staff across the school to enable them to track the 
attendance of pupils and to implement attendance 
procedures. 

https://www.gov.uk/government/publications/school-
attendance/framework-for-securing-full-attendance-actions-for-
schools-and-local-authorities 

14 

Doodle
Maths 
and 
Times 
Tables 
Rock 
Stars 
(TTRS) 
– online 
tools to 
support 
learning 
in 
mathem
atics. 

This approach (TTRS) not only improves recall speed of pupils, but 
also boosts their confidence and reduces math anxiety (HundrED, 
2019). 

https://hundred.org/en/innovations/times-tables-rockstars#7647cbc6 

3, 4, 
5 

Subsidis
ed 
music 
lessons 

It is important that music education of high quality is available to as many of 

them as possible: it must not become the preserve of those children whose 

families can afford to pay for music tuition. While music touches the lives of 

all young people, the disadvantaged can benefit most. (DfE, 2011) 

https://assets.publishing.service.gov.uk/government/uploads/system/u

ploads/attachment_data/file/180973/DFE-00086-2011.pdf 

4, 
12 

 

Total budgeted cost: £86,588 

https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://hundred.org/en/innovations/times-tables-rockstars#7647cbc6
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/180973/DFE-00086-2011.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/180973/DFE-00086-2011.pdf
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year.  

Following assessments across the school in the summer term of 2021, disadvantaged 

pupils in both Lower and Upper Key Stage 2 had made more progress than their 

disadvantaged peers in mathematics. In Lower Key Stage 2 the average progress for 

disadvantaged pupils was +13.5, compared to +12.5 for non-disadvantaged. In Upper 

Key Stage 2, disadvantaged pupils made an average progress of +14.1; the average 

for non-disadvantaged was +9.1. In reading, progress for disadvantaged pupils in LKS2 

was +7, compared to +6.4 for non-disadvantaged. UKS2 progress was +9.1 for 

disadvantaged pupils and +7.5 for non-disadvantaged. The data shows that progress 

was made across the key stage and that progress for disadvantaged pupils was 

accelerated given that they were further behind at the start of the academic year and 

the subsequent baseline assessment when schools reopened in March 2021. This was 

due to staff CPD delivered earlier in the year, which focused on using data outcomes to 

identify gaps in learning for pupils, including those who are disadvantaged, and 

accelerating their progress. 

July 2021 

Average progress from baseline assessment – Lower Key Stage 2 

 Pupil premium Non-pupil premium  

Maths +13.5 +12.5  

Reading + 7 +6.4  

 

Average progress from baseline assessment – Upper Key Stage 2 

 Pupil premium Non-pupil premium  

Maths +14.1 +9.1  

Reading +9.1 + 7.5  

 

 
 


