
Pupil premium intention statement 2016/2017 

 

Where we are as a school 

Our previous pupil premium expenditure has focussed on developing our pupil’s engagement with the school. This 

has been successful with the attendance of pupils eligible for the Pupil Premium Grant (PPG), as well as having a 

significant impact on pupils’ self-reported enjoyment of school.  

The rate of progress in Reading for Pupil Premium pupils was greater than that of non-Pupil Premium pupils for the 

academic year 2015/16; this reflects a focus of the group interventions, however the impact was not as great as it 

needs to be, and needs to transcend all subject areas. 

As a school, we are still managing ‘teaching and learning’ as a whole, with our most recent Ofsted report (March 

2016) corroborating our own knowledge of inconsistencies in the quality of teaching and learning, with inconsistency 

of approaches from staff. This was evidenced in the inconsistent quality of work seen in books, both between- and 

within-classes. This school presented this information to Ofsted as leaders and governors were already addressing 

these issues through all available channels.  

The issue of inconsistencies in the quality of teaching is not a recent development either; Ofsted identified in 

inconsistency in the previous inspection when the school was initially placed into a category of “Requires 

Improvement” in September 2013. This, therefore, is a long-term issue for the school. Ofsted recognised that there 

were failings in how well the pupil premium interventions were monitored to ensure value for money.  

In the summer term of the 2015/16 academic year new a Pupil Premium Champion and Pupil Premium Governor 

was appointed. These are Mrs Sally Penfold as Pupil Premium Champion, and Mrs Sandra Burley as Pupil Premium 

Governor.  

Looking forward  

The National Pupil Premium Champion, John Dunford, identifies that “highly effective teaching disproportionately 

benefits disadvantaged children . . . if you teach well and they learn well, the gap should narrow.”1 In our context, 

one of the key developments the school can make is to ensure that the consistency of teaching is a priority as the 

opposite to the above is also true – “poor teaching also disproportionately affects the disadvantaged, who generally 

don’t receive the help at home that more fortunate children have to make up what they lose by having a bad 

teacher.”1 

Alongside this focus on consistently high-quality teaching, this year, we have started by focusing identifying the 

barriers to progress for Pupil Premium eligible children. We have then turned to the educational research available 

to provide us with a framework from which we have then planned our interventions. Primarily, we have drawn on 

the Educational Endowment Fund/Sutton Trust research into the impact of various approaches and interventions. 

These approaches have been selected based on their impact in other settings and will be blended with approaches 

we already have in school in order to support the pupils we have who are eligible for the Pupil Premium grant.  

Identifying need 

Our school Pupil Premium Champion, Mrs Sally Penfold, has collated information gathered from class teachers about 

every pupil premium child in our school. This was based on 1:1 pupil conferencing, along with observations of 

children in class over time. There was a significant overlap between the identified needs between children and led to 

this list of support which we felt pupils would benefit from significantly.  

                                                           
1
 Using the pupil premium effectively: an evidence-based approach to closing the gap, Teaching Leaders Quarterly, Spring 2014.  

 



FFT Aspire and a conversion from KS1 to predicted standardised scores have been used to target pupil premium 

children. All pupils eligible for the Pupil Premium Grant have been targeted at FFT 20th Centile or above.  

Main trends from class teacher identification; 

 Pupils benefit from extra time for work 

 Children find it difficult to follow sequences of instructions 

 Children benefit from having extra thinking time 

 Pre-teaching of concepts and vocabulary where possible 

 A quiet, calm place to work in – pupils report higher sensitivity to sound in the class 

 Children do not feel affiliated to the class, the year group or their peer group 

 These children respond well to knowing someone cares about them/ is aware of their presence in the 

classroom 

 Pupil do not always complete home learning tasks. 

Approaches identified by EEF/Sutton Trust  

The most appropriate approaches have been identified through the EEF/Sutton Trust teaching and learning toolkit, 

taking only those which demonstrate good/high levels of impact in the research, focussing on addressing the trends 

above.  

These are; 

 Meta-cognition and self-regulation: +8 months impact 

o Children find it difficult to follow sequences of instructions 

o Children benefit from having extra thinking time 

 Feedback: +8 months impact 

o Pupils benefit from extra time for work 

o Children benefit from having extra thinking time 

o Pre-teaching of concepts and vocabulary where possible 

 Collaborative learning: +5 months 

o Children do not feel affiliated to the class, the year group or their peer group 

o These children respond well to knowing someone cares about them/ is aware of their presence in the 

classroom 

 Digital technology: +4 months impact 

o Pupil do not always complete home learning tasks. 

 Behaviour interventions: +4 months impact 

o A quiet, calm place to work in – pupils report higher sensitivity to sound in the class 

o Children do not feel affiliated to the class, the year group or their peer group 

o These children respond well to knowing someone cares about them/ is aware of their presence in the 

classroom 

 Social and Emotional aspects of learning: +4 months impact.  

o Children do not feel affiliated to the class, the year group or their peer group 

o These children respond well to knowing someone cares about them/ is aware of their presence in the 

classroom. 

Our approach to spending the pupil premium ties in directly to each of these needs and EEF/Sutton Trust toolkit 

approaches.  

Baselining of approach is also recorded to ensure that the intentions, actions and outcomes can all be effectively 

monitored.  


